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2 ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓

3 ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓

4 ✓ ✓ ✓ ✓ ✓

5 ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓
Traditional 

Assessment ✓ ✓ ✓
Alternative 

Assessment ✓ ✓

C O M M O N  C O R E  S T A N D A R D S

Note: For your reference, the list of California Common Core State Standards abbreviations is on the following page.

11.8.6.—Postwar Industries and the Emerging Environmental Movement
This unit gives a comprehensive historical background about the creation of and reasoning behind 
postwar industry. Students are asked to think and write about the effects on the environment and human 
health as a result of this historical event. The lessons focus on discussion as well as synthesizing multiple 
sources in order for students to come to their own understanding about postwar industry’s lasting effects 
on California’s people and industries. 

Postwar Industries and  
the Emerging  

Environmental Movement

California Education and the Environment Initiative
Teacher’s Edition

U.S. History
History-Social 

Science Standard
11.8.6.

11

California Education and the Environment Initiative
Increasing Environmental Literacy for K–12 Students…  
Because the Future is in Their Hands

TEACH COMMON CORE STANDARDS 
WITH THE EEI CURRICULUM
Created with your needs in mind, this document shows the correlation between the EEI Curriculum and the California Common Core State Standards.  
By teaching the EEI unit lessons in your classroom, you will be simultaneously addressing the Common Core standards depicted in this guide.
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Using the EEI-Common Core Correlation Matrix

The matrix on the front page identifies a number of Common Core standards that are supported by this EEI unit. However, the 
check marks in the matrix do not necessarily signify that the Common Core standards checked will be taught to mastery by using 
this EEI unit alone. Teachers are encouraged to select which Common Core standards they wish to emphasize, rather than teaching 
to every indicated standard. By spending more time on selected standards, students will move toward greater Common Core 
proficiency in comprehension, critical thinking and making reasoned arguments from evidence. Teaching this EEI unit will provide 
opportunities for teachers to implement the shift in instructional practice necessary for full Common Core implementation.

California Common Core State Standards Abbreviations

■  ■ CCCSS: California Common Core State Standards

■  ■ RH: Reading Standards for Literacy in History/Social Studies

■  ■ SL: Speaking and Listening Standards

■  ■ WHST: Writing Standards for Literacy in History/Social Studies, Science, and Technical Subjects

Note: Since each Common Core standard includes a breadth of skills, in this correlation, the portion of the standard description that 
is featured in the Common Core Standards and Applications is cited, using “…” to indicate omitted phrases. For a list of the complete 
standard descriptions, please see the Common Core Reference Pages located on pages 18–19 of this document.

A Note about Common Core Speaking and Listening Standards

Throughout this unit, students participate in various learning structures and groups to analyze, discuss, and synthesize data, which 
supports the skill in Speaking and Listening Standard 1 “Participate effectively in a range of collaborative discussions (one-on-one, 
groups…) with diverse partners.” With prior instruction on collaborative discussions, these various groupings and the materials 
students examine lend themselves to prime discussion material for collaborative discussions. Learning structures with tasks for pairs 
and groups are in the following lessons: 

■  ■ Lesson 1: Whole class

■  ■ Lesson 2: Whole class, 15 groups

■  ■ Lesson 3: Whole class, 6 groups

■  ■ Lesson 4: Whole class, groups of 5

■  ■ Lesson 5: Whole class

National Geographic Resources

■  ■ Human Imprint wall map (Lesson 1)

■  ■ View from Space wall map (Lesson 1)



COMMON CORE CORRELATION GUIDE FOR UNIT 11.8.6.  3

Unit Assessment Options

Assessments Common Core Standards Applications

Traditional Assessment

Students identify environmental regions, respond with short 
answers to open-ended questions, and write an essay based 
on a provided prompt.

WHST.11–12.1: Write arguments focused on discipline-specific 
content.

a) 	Introduce precise, knowledgeable claim(s)…and create an 
organization that logically sequences the claim(s)…

b) 	Develop claim(s) and counterclaims fairly and thoroughly…

c) 	Use words, phrases, and clauses as well as varied syntax 
to link the major sections of the text, create cohesion, and 
clarify…

d) 	Establish and maintain a formal style and objective tone…

e) 	Provide a concluding statement…

WHST.11–12.4: Produce clear and coherent writing in which 
the development, organization, and style are appropriate to 
task, purpose, and audience.

WHST.11–12.5: Develop and strengthen writing as needed…

Alternative Assessment

Students write an editorial on a researched environmental 
issue in the Great Central Valley.

Tip: Provide students with access to the rubric prior to writing. 
Discuss the elements that will be assessed.

WHST.11–12.2: Write informative/explanatory texts…

a)	 Introduce a topic and organize complex ideas, concepts, 
and information…

b)	Develop the topic thoroughly…

c)	 Use varied transitions and sentence structures…

d)	Use precise language, domain-specific vocabulary, and 
techniques such as metaphor…

e)	 Provide a concluding statement…

WHST.11–12.4: Produce clear and coherent writing in which the 
development, organization, and style are appropriate to task, 
purpose, and audience.



4  COMMON CORE CORRELATION GUIDE FOR UNIT 11.8.6.

Lesson 1: Postwar Changes in the Great Central Valley

Students explore various features of the Great Central Valley using a variety of maps. 
They then examine the changes that have occurred in this region due to postwar 
industrial activities.

Postwar Industries and the Emerging Environmental Movement 
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Lesson 1 

Lesson 1

Picking cotton

Postwar Changes in  
the Great Central Valley
In this lesson, students examine the growth of the agriculture and energy industries in the 

United States during and following World War II by reading about growth and change in the 
Great Central Valley. Students explore resource use and economic development in California’s 
Tulare Basin.

They analyze the influence of 
agribusiness, industrialization, and 
urban development on the natural 
features of the area and, consequently, 
on the health of the public and 
environment. They also learn 
about modern efforts to restore and 
improve wildlife habitats, protect 

public health, and better manage 
human use of ecosystem goods and 
ecosystem services.

Based on the example of the Great 
Central Valley, students identify the 
potential for environmental problems 
in areas where agriculture and energy 
industries are booming. They also 

recognize factors considered in making 
decisions about resources and resource 
management today. This lesson enables 
students to examine problems arising 
in environmental regions from the 
methods used by postwar industries, as 
well as changes in the way we assess our 
interactions with natural systems.

Background
The major battle in the Great 

Central Valley today involves agricul-
ture and urbanization. As more and 
more people move into the region, 
farmland is converted to urban and 
suburban development. In some 
places, developers focus on more 
concentrated urban development 
(urban redevelopment) rather than 
the more traditionally Californian 
lower-density urbanization (suburban 
sprawl). This forces farmers and 
developers to examine how, or if, 
these two types of land development 
can coexist.

But, there are also two other 
issues that affect the coexistence 
of these types of land use—the 
availability of water and the use of 
chemicals. With periodic droughts 
in California, many people in the 
valley are concerned about the 
future of living and/or farming in 
the valley. Developers and farm-
ers are looking for ways to conserve 
water. As a result, technology is 
helping, once again, to revitalize the 
water industry. New devices, called 

“smart controllers,” when inserted 
into the soil of a planted field, assess 
the moisture in the soil and air and 

alert farmers 
when the field 
needs to be irri-
gated. Many 
farmers now use underground drip 
systems that deliver water directly to 
the roots of the crops, which lowers 
the evaporation rate. Farms that 
can afford it use Global Positioning 
Systems (GPS) and satellite imag-
ery to detect areas where crops are 
in need of irrigation. This allows 
farmers to apply water to those areas, 
rather than to the whole field.

The other issue, the use of 
chemicals to control pests and weeds 
in agricultural fields, has contributed 
to degradation of the soil and water 
quality, leading to public health 
concerns that still exist in many areas 
of the valley. Due to legislation, cotton 
farmers in the San Joaquin Valley 
no longer use millions of pounds of 
pesticides to control the bollworm 
and the boll weevil. As an alternative 
to aerial spraying of pesticides onto 
farmland (and nearby neighborhoods 
and shopping areas), many farmers 
now use nonchemical methods to 
control pests. This approach is called 

“integrated pest management” (IPM).

Irrigation controller

| Key Vocabulary

Degradation: The process of 
diminishing the condition of a 
natural system from its previous 
condition, such as a decrease in  
its biological diversity.

Environmental impact: The direct 
and indirect consequences of  
an action or event on the natural 
surroundings.

Pesticide: Any substance used to 
prevent, destroy, or repel a pest, 
such as insects, rodents, weeds,  
or microorganisms.

| Learning Objective

Explain the relationship between 
the methods used to extract, 
harvest, transport, manufacture 
products, and consume ecosystem 
goods and ecosystem services and 
the prospects for environmental 
problems in these regions.

National Geographic Resources
■  ■ Human Imprint wall map

■  ■ View from Space wall map

Use this correlation in conjunction with the Procedures located on pages 38–39 of the Teacher’s Edition. Only procedure steps 
with a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

Tip: If Dictionary Workbooks need to be reused from year to year, students should not 
write in them.

RH.11–12.4: Determine the meaning of 
words and phrases as they are used in a 
text, including analyzing how an author 
uses and refines the meaning of a key 
term over the course of the text…

Steps 1 and 2: Present two wall maps, first View From Space, and then  
Human Imprint. Question students about the features of each map using the 
provided prompts.

RH.11–12.7: Integrate and evaluate 
multiple sources of information 
presented in diverse formats and media 
(e.g., visually, quantitatively, as well as in 
words) in order to address a question or 
solve a problem.

SL.11–12.1: Initiate and participate 
effectively in a range of collaborative 
discussions (…teacher-led) with diverse 
partners on grades 11–12 topics, texts, 
and issues, building on others’ ideas 
and expressing their own clearly and 
persuasively.

Step 3: Read California Connections: A Postwar Boom in the Central Valley, and 
then project Environmental Consequences of Postwar Industry 1. Ask students 
to list the environmental problems and their probable causes as presented in  
the reading.

Suggestion: Refer to the Reading California Connections Using a Common Core 
Reading and Writing Focus on pages 13–17 to view specific suggestions for integrating 
Common Core standards while reading the selection not only for content, but for text 
structure as well.

RH.11–12.2: Determine the central ideas 
or information of a primary or secondary 
source; provide an accurate summary 
that makes clear the relationships among 
the key details and ideas.

RH.11–12.7: Integrate and evaluate 
multiple sources of information 
presented in diverse formats and 
media…to address a question or solve  
a problem.

SL.11–12.1: Initiate and participate 
effectively in a range of collaborative 
discussions…
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Student Tasks Common Core Standards Applications

Step 4: Lead a discussion using the provided questions. SL.11–12.1: Initiate and participate 
effectively in a range of collaborative 
discussions…, building on others’ ideas 
and expressing their own clearly and 
persuasively.

a)	 Come to discussions prepared…; 
explicitly draw on that preparation by 
referring to evidence from texts and 
other research…

Step 5: Tell students to turn to Changes in the Great Central Valley (Student 
Workbook, pages 3–5). Instruct them to answer the questions using California 
Connections: A Postwar Boom in the Central Valley.

Suggestion: Have students embed quotes from California Connections into their 
responses. 

Suggestion: After responding, have students choose one of their responses, and turn 
their answer into a defensible thesis statement. Then, guide them to find more sources 
online to support their claim, and conduct a research project ranging from an annotated 
works-cited page to a full process essay. 

Tip: If Student Workbooks need to be reused from year to year, students should not 
write in them. Some strategies teachers use to preserve the workbooks are:

■  ■ Have students use binder paper or other lined or unlined paper.

■  ■ Have students use a sheet protector over the page and write with a  
whiteboard marker.

■  ■ Do together as a class on a projector or chart paper.

■  ■ Project the digital fill-in version and do together as a class.

■  ■ Students use digital devices to fill in the digital version found on the website.

■  ■ Make student copies when necessary.

RH.11–12.1: Cite specific textual evidence 
to support analysis of…secondary 
sources, connecting insights gained…

WHST.11–12.1: Write arguments focused 
on discipline-specific content.

a)	 Introduce precise, knowledgeable 
claim(s)…and create an organization 
that logically sequences the claim(s)…

b)	Develop claim(s) and counterclaims 
fairly and thoroughly…

c)	 Use words, phrases, and clauses as 
well as varied syntax to link the major 
sections of the text, create cohesion, 
and clarify…

d)	Establish and maintain a formal style 
and objective tone…

e)	 Provide a concluding statement…

WHST.11–12.2: Write informative/
explanatory texts…

WHST.11–12.4: Produce clear and 
coherent writing in which the 
development, organization, and style 
are appropriate to task, purpose, and 
audience.
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Lesson 2: Environmental Regions and Resources of North America

Students examine a map of North America’s environmental regions, determine the 
ecosystem goods and ecosystem services available in the various environmental 
regions on the continent, and identify their use in the agriculture and energy 
industries after World War II.

Postwar Industries and the Emerging Environmental Movement 
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Lesson 2 

| Learning Objectives

Identify the major ecosystems 
and environmental regions in 
North America.

Provide examples of the 
ecosystem goods and ecosystem 
services provided to the human 
communities and local economies by major ecosystems across the 
environmental regions of North America.

Lesson 2

Environmental Regions and 
Resources of North America
In this lesson, students explore the environmental regions of North America in which the 

agricultural and energy industries established themselves during and after World War II. As 
the class discusses the Great Central Valley, they develop an understanding that these industries 
were attracted to environments that provided them with a wide variety of ecosystem goods and 
ecosystem services. Equally important, students realize that these industries had significant 
effects on the environment.

Students identify “sub-industries” 
of the agricultural and energy indus-
tries, work in small groups to gather 
information about the environmental 
regions that make up the North 
American continent, and discuss the 
locations in which these industries 

chose to settle. Once they understand 
where and why the agricultural and 
energy industries established them-
selves, students analyze and evaluate 
the influence these industries had on 
the environments in those regions of 
the United States.

Background
Many technological advancements 

were made during World War II. After 
the war, these new technologies found 
use in the agricultural and energy 
industries in the United States. The 
increasing human population created 

a growing demand for food and power. 
These factors led to a boom in the 
agriculture and energy industries. 
Coal was the leader in energy in the 
United States before and during the 
war. Starting in the 1950s, with the mass 
marketing of the automobile, crude oil, 
natural gas, and coal vied for the top 
spot in fuel commodities rankings.

At the start of World War II, the 
United States found itself severely 
deficient in energy production 
when compared to the Axis powers. 
The domestic war effort required 
copious amounts of electricity and 
other energy in order to build the 
machines, tanks, and airplanes that 
the Allied forces required. Just as 
now, the country went looking for 
alternatives, and hydroelectric power 
seemed like the best answer. The 
government built dams and power 
stations along the nation’s rivers to 
help fuel the war effort. These added 
to the large number of dams built 
in the 1930s by people working in 
federal jobs programs. Some of the 
older dams include Shasta, Hoover, 
Grand Coulee, and those of the 
Tennessee Valley Authority. The dams 
had substantial effects on the natural 
systems where they were built

As more farm workers left the 
fields to join the war, the agricultural 
labor force began to strain. Increasing 
use of machines became the only 

viable way to maintain a farm. The 
government offered incentives to 
farms to grow specific crops and to 
aid in research and development of 
new farming methods. These incen-
tives led to innovations in agriculture 
that transformed the lives of farmers 
and the farming industry. The food 
and agriculture industries became 
much more industrialized during this 
time, continuing a process that began 
during the 1930s under the New 
Deal. To support this growth, these 
industries increasingly began to use 
scientific research to improve their 
methods of production.

These booming industries found 
their niche in specific environmental 

regions of the 
United States. 
Hydroelectricity 
increased and 
expanded wherever strong rivers 
existed. Oil and gas drilling expanded 
offshore and in the tundra. Farming 
intensified in the grasslands. Other 
agricultural industries, such as 
timber and ranching, also expanded. 
Ranches and feedlots took over prai-
rie lands not already incorporated 
into crop production. Logging inten-
sified in the taiga and coastal forests.

One of the major projects that was 
initiated during President Dwight 
Eisenhower’s two terms in office 
was the interstate highway system. 
This new system offered improved 
transportation across the nation. At 
the same time, however, the system 
of interstate highways led to urban 
sprawl and the resulting higher 
demands for petroleum. In many 
ways, this new transportation system 
changed the face of the nation eco-
nomically and environmentally.

Hoover Dam, Nevada

| Key Vocabulary

Ecosystem goods: Tangible 
materials, such as timber and 
food, produced by natural systems, 
that are essential to human life, 
economies, and cultures.

Ecosystem services: The 
functions and processes that  
take place in natural systems, 
such as pollination, that support 
or produce goods and help 
sustain human life, economies, 
and cultures.

Environmental region: A 
geographical area that is defined 
by its distinct natural systems, 
including ecosystems, landforms, 
climate, and soils.

Coal strip mining site

Use this correlation in conjunction with the Procedures located on pages 52–53 of the Teacher’s Edition. Only procedure steps with 
a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

RH.11–12.4: Determine the meaning of 
words and phrases as they are used in a 
text, including analyzing how an author 
uses and refines the meaning of a key 
term over the course of the text…

Steps 1 and 2: Brainstorm with students using the prompts provided to access 
their prior knowledge in preparation for the next steps in the lesson. Project 
Environmental Regions in North America (Visual Aid #2) to allow students to 
share what they already know about the regions.

Suggestion: Discuss the features of this map and the features of another type of map 
(political, relief, etc.). Help students realize that different types of maps relate different 
kinds of information, based upon the purpose/task.

RH.11–12.7: Integrate and evaluate 
multiple sources of information 
presented in diverse formats…(e.g., 
visually, quantitatively, as well as in 
words) in order to address a question or 
solve a problem.

RH.11–12.9: Integrate information 
from diverse sources…into a coherent 
understanding of an idea or event, 
noting discrepancies among sources.

SL.11–12.1: Initiate and participate 
effectively in a range of collaborative 
discussions…on grades 11–12 topics, texts, 
and issues…

Step 3: Divide the class into 15 groups and distribute 15 Ecological Regions of North 
America fact sheets and Student Editions to each group. Have students correlate 
the information with the map to make a determination as to whether there are 
enough resources available in their assigned area.

RH.11–12.7: Integrate and evaluate 
multiple sources of information 
presented in diverse formats and media 
(e.g., visually, quantitatively, as well as in 
words) in order to address a question or 
solve a problem.

RH.11–12.10: By the end of grade 12, read 
and comprehend history/social studies 
texts…independently and proficiently.

Step 4: The teacher guides students as they answer the questions on Why Locate 
There? (Student Workbook, pages 6–7).

WHST.11–12.4: Produce clear and 
coherent writing in which the 
development, organization, and style 
are appropriate to task, purpose, and 
audience.

WHST.11–12.9: Draw evidence from 
informational texts to support analysis, 
reflection, and research.



COMMON CORE CORRELATION GUIDE FOR UNIT 11.8.6.  7

Student Tasks Common Core Standards Applications

Step 4 (Continued):

The teacher guides students as they answer the questions on Why Locate There? 
(Student Workbook, pages 6–7).

WHST.11–12.10: Write routinely over…
shorter time frames (a single sitting or 
a day or two) for a range of discipline-
specific tasks, purposes, and audiences.
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Lesson 3: Tracking the Postwar Industrial Boom

Students visit learning stations to gather information about particular extraction, 
harvesting, processing, and transportation methods used by the agricultural and 
energy industries during the postwar period. They discuss the potential effects of 
those practices on natural systems.

Postwar Industries and the Emerging Environmental Movement 
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Lesson 3 

Lesson 3

Tracking the Postwar 
Industrial Boom
In this lesson, students explore the various methods used to produce the goods desired by a 

growing nation in the agricultural and energy industries after World War II. The methods 
of extracting, harvesting, and consuming the resources each of these industries relied upon 
influenced the natural regions in which they occurred. In some instances, these methods are  
still used today by many of the same industries.

Groups of students progress through 
seven different stations to learn about 
the methods and practices of each 
industry by reading a short article on 
each industry and completing a task to 
ensure comprehension. At each of the 
stations, students consider how these 

activities modify the land, water, air, 
and wildlife in the areas in which they 
take place. They explore the potential 
influences on the health of natural 
systems in the process of acquiring 
resources. This discussion prepares 
students for the next lesson in which 

they will discover the effects of these 
industries on specific communities in 
the United States.

Background
Postwar practices used by the  

agricultural and energy industries 

and their use of ecosystem goods and 
ecosystem services were employed 
with two goals in mind—increase 
production and decrease expenses. 
These goals maximize profit, some-
thing that is common to all industries, 
not just agriculture and energy. Both 
the energy and agriculture indus-
tries turned to technology and tools 
developed during the war to improve 
productivity. In agriculture, the 1950s 
were the “golden age” of the pesticide. 
Farmers applied chemicals used by 
the armed forces to kill pests during 
the war to hundreds of thousands of 
acres in North America to increase 
crop yield. The production of pesti-
cides jumped from 100 million pounds 
in 1945 to over 600 million pounds by 

1960. Government policies in the 1950s 
and 1960s encouraged the use of pes-
ticides on all crops, food or otherwise. 
Farm subsidies encouraged farmers to 
grow as much as they could, resulting 
in surpluses never before seen in his-
tory. The agricultural surpluses of the 
time soon gave rise to a new chemical 
industry—food preservatives.

Along with crop farming, the cattle 
industry utilized wartime technology 
to increase their production of meat. 
Additives in the feed and antibiotic 
injections allowed for the raising and 
holding of cattle to take place in huge 
feedlots, as opposed to open fields. 
Breeding of farm animals adopted 
a new focus—to produce cows, pigs, 
and poultry that could survive in 

the conditions 
of industrial 
ranches and feed-
lots. Farms that 
raised animals also received govern-
ment subsidies, thus furthering the 
food surplus.

The energy industry, similarly, 
looked to new technology to increase 
productivity. Explosives and large 
machinery boosted strip mining and 
mountaintop removal over tradi-
tional mining methods for coal and 
uranium. As the demand for oil and 
gas grew in the 1950s with the rise 
of petroleum-consuming automo-
biles, drilling and mining for energy 
to fuel these automobiles increased. 
This resulted in the government 
dedicating more land to oil explora-
tion and refineries. The addition of 
nuclear power and hydroelectricity 
to America’s energy options rounded 
out the industrial use of almost every 
type of environmental region in the 
continent by 1970.

Construction technology perfected 
during World War II also affected 
energy use. The need to almost instan-
taneously house tens of thousands of 
military personnel led to the use of 
mass-production techniques for hous-
ing whereby the construction process 
was broken down into several distinct 
steps each done by a separate crew. 
This would be the technique builders 
would use after the war as the United 
States became a suburban nation.

Cattle yards

| Key Vocabulary

Advancements: Progress  
with, improvements to, or 
development of something, for 
example, increasing the speed  
of computers.

Surplus: An excess supply of 
goods or services.

| Learning Objectives

Provide examples of the 
ecosystem goods and ecosystem 
services provided to the human 
communities and local economies 
by major ecosystems across  
the environmental regions of 
North America.

Describe the methods used by human communities to extract, harvest, 
transport, manufacture products, and consume ecosystem goods and 
ecosystem services from the major ecosystems in their regions.

Coal mine, Wyoming

Use this correlation in conjunction with the Procedures located on pages 64–65 of the Teacher’s Edition. Only procedure steps 
with a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

RH.11–12.4: Determine the meaning of 
words and phrases as they are used in a 
text…

Step 1: Brainstorm with students about the six pre-set industry stations in the room 
to access their prior knowledge. Write their ideas on the board using the directions 
in the Procedures.

SL.11–12.1: Initiate and participate 
effectively in a range of collaborative 
discussions (…teacher-led) with diverse 
partners on grades 11–12 topics, texts, and 
issues…

Step 2: Divide the class into six groups, and assign each to an industry station. Direct 
students to use Student Editions to collaboratively take notes on each station in 
the Postwar Industries at Work section of their workbooks. 

RH.11–12.10: By the end of grade 12, read 
and comprehend history/social studies 
texts…independently and proficiently.

SL.11–12.1: Initiate and participate 
effectively in a range of collaborative 
discussions (…in groups,…) with diverse 
partners…

WHST.11–12.4: Produce clear and 
coherent writing…

WHST.11–12.10: Write routinely over…
shorter time frames (a single sitting or 
a day or two) for a range of discipline-
specific tasks, purposes, and audiences.

Step 3: Lead a whole-class discussion synthesizing the findings of the industry 
station activity in Step 2.

SL.11–12.1: Initiate and participate 
effectively in a range of collaborative 
discussions…
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Student Tasks Common Core Standards Applications

Step 4: Students complete Part 2 of Postwar Industries at Work.

Suggestion: Have the student groups research agriculture and energy industries in their 
local counties to see if any are thriving there today. Have students present to the class 
what local industries are there and lead class discussion on their impact.

RH.11–12.7: Integrate and evaluate 
multiple sources of information 
presented in diverse formats and media 
(e.g., visually, quantitatively, as well as in 
words) in order to address a question or 
solve a problem.

SL.11–12.2: Integrate multiple sources of 
information presented in diverse formats 
and media…

WHST.11–12.2: Write informative/
explanatory texts…

WHST.11–12.4: Produce clear and 
coherent writing…appropriate to task, 
purpose, and audience.
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Lesson 4: Effects of the Postwar Boom

Students read one of five case studies and then teach their peers about the case 
they read. The class categorizes, on a chart, environmental problems and their 
causes in each case and discusses their similarities and differences.

Postwar Industries and the Emerging Environmental Movement 
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Lesson 4

Effects of the Postwar Boom
In this lesson, students discover that some of the advancements in the agriculture and energy 

industries have led, and continue to lead, to environmental problems in North America. 
Students read and listen to case studies involving communities that were adversely affected by 
postwar practices of the industries studied in previous lessons and by their effects on natural and 
human systems.

The class categorizes the problems 
in relation to the examples pre-
sented in California Connections: A 
Postwar Boom in the Central Valley 
from Lesson 1, as one of the follow-
ing: habitat loss; degradation of soil, 
water, or other resources; or a decline 
in public health.

This lesson provides a foundation 
for the final lesson, in which students 
explore the emergence of the modern 
environmental movement in the United 
States and learn about how humans 
assess factors, beyond the economy, in 
making decisions regarding resource 
use and management today.

Background
Agricultural practices and oil 

extraction methods used in the 
20th century have taken their toll on 
the Great Central Valley in California. 
Soil infertility and decreasing water 
tables, resulting from the increasing 
demands for water, exemplify some 

Smog in Los Angeles Basin

consequences of the methods used 
by these industries. Agricultural and 
industrial toxins inhabit the drinking 
water, and air pollution has continued 
to increase. Urban sprawl persists in 
taking over what little wildlife habitat 
remains, as farmers push back against 
the tide of development threatening 
their lands.

The urban sprawl that occurred 
after World War II led to increas-
ing dependence on fossil fuels for 

growing transportation systems. 
In turn, the increased use of fossil 
fuels resulted in increased air pollu-
tion, especially in areas like the Los 
Angeles Basin and the Central Valley.

The San Joaquin section of the 
Great Central Valley contains some 
of the nation’s most polluted air. One 
in six schoolchildren in Fresno now 
carries an asthma inhaler. In 2006, an 
environmental group sued the United 
States Environmental Protection 

Agency (U.S. 
EPA) claiming 
that the new 
regulations the 
agency had just passed to help reduce 
air pollution from agriculture did too 
little. The new regulations targeted 
dust from crop farms and ranches 
that lodge in lungs and cause health 
problems, such as asthma. It required 
that farmers spray down their service 
roads and feedlot areas with water, 
plant grasses between the trees in their 
orchards, and upgrade their equipment 
to less polluting machinery (non-
diesel). However, most farmers already 
employed these practices.

In March, 2008, the U.S. EPA 
announced that it had changed its 
once-aggressive approach in combat-
ing pollution, citing scientific data, 
which experts have questioned. They 
ask residents to respect the air quality 
warnings that the U.S. EPA monitors 
continue to send. A Central Valley 
Air Quality Coalition has formed to 
monitor the government’s actions 
in regard to legislating change and 
enforcing the laws regarding resource 
use and management that are already 
on the books.

Oil rigs, Huntington Beach, California, ca. 1958

| Key Vocabulary

Acid rain: Rain with higher-than-
normal acidity, usually caused by 
air pollution.

Habitat fragmentation: The 
division of an ecosystem into 
smaller, noncontiguous areas.

Hypoxia: Oxygen depletion.

Radioactive: A material that 
spontaneously releases energy in 
the form of radiation.

Salinization: The accumulation  
of mineral salts in topsoil to levels 
that are above normal.

| Learning Objectives

Provide examples of the 
ecosystem goods and ecosystem 
services provided to the human 
communities and local economies 
by major ecosystems across  
the environmental regions of 
North America.

Explain the relationship between 
the methods used to extract, 
harvest, transport, manufacture 
products, and consume ecosystem 
goods and ecosystem services and 
the prospects for environmental 
problems in these regions.

Use this correlation in conjunction with the Procedures located on pages 86–87 of the Teacher’s Edition. Only procedure steps 
with a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

RH.11–12.4: Determine the meaning of 
words and phrases as they are used in a 
text…

Step 1: As a class, fill out the Natural Systems and Human Social Systems  
Venn diagram.

Suggestion: Project the Venn Diagram and have students add the key vocabulary after 
they provide a justification for the placement. Encourage students to cite text to support 
their reasoning.

RH.11–12.3: Evaluate various 
explanations for actions or events 
and determine which explanation 
best accords with textual evidence, 
acknowledging where the text leaves 
matters uncertain.

SL.11–12.1: Initiate and participate 
effectively in a range of collaborative 
discussions (…teacher-led)…, building 
on others’ ideas and expressing their 
own clearly and persuasively.

a)	 Come to discussions prepared…

Step 3: Assign each student a section in Community Case Studies. Give students 
time to take notes on their section independently. Then form groups of five with one 
“expert” per section so that students may share information and notes to be written 
in Truth and Consequences.

Suggestion: Encourage students to cite text in their answers and to explain why the text 
they have cited supports their analysis.

RH.11–12.1: Cite specific textual evidence 
to support analysis of primary and 
secondary sources, connecting insights 
gained from specific details to an 
understanding of the text as a whole.

SL.11–12.1: Initiate and participate 
effectively in a range of collaborative 
discussions…

a)	 Come to discussions prepared…

WHST.11–12.4: Produce clear and 
coherent writing in which the 
development, organization, and style 
are appropriate to task, purpose, and 
audience.
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Lesson 5: Developing Environmental Concerns

Students gather information about DDT and Rachel Carson. They read an excerpt 
from Silent Spring, discuss its message, and analyze responses from world leaders 
to Carson’s work. Then, they discuss the assessment process of resource use in the 
United States today.
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Lesson 5

Developing  
Environmental Concerns
In this lesson, students learn about how the environmental problems resulting from the practices 

of postwar industries influenced the way our nation assesses the social, political, environmental, 
and economic factors involved in the management of our nation’s natural resources. 

They learn about DDT (dichloro-
diphenyl-trichloroethane) and Rachel 
Carson, the author of Silent Spring and 
a woman who played a major role in 
the growth of the modern environ-
mental movement. Students read an 
excerpt from Silent Spring. Then the 
class discusses the effect this book had 
on the way the United States thinks 

about natural resources, their use, and 
the future of our economies and cul-
ture as they pertain to the environment. 
Students then read quotations from 
people responding to Carson’s work. 
This lesson informs students about the 
establishment of environmental agencies 
and regulations in reaction to the effects 
of industrialization in the postwar era.

Background
Rachel Carson was an accomplished 

writer and biologist employed by 
the United States Fish and Wildlife 
Service from 1936 to 1951. Her book, 
Silent Spring, was published in 1962, 
galvanizing the entire country around 
the environmental problems that arose 
from the application of pesticides. This 

World War II soldier spraying DDT

book changed the agricultural and 
chemical industries and is considered 
the launching point of the modern 
environmental movement. Carson 
carefully documented cases where 
people and animals—most notably 
birds—became victims of DDT use. 
DDT was an agricultural insecticide 
used to eradicate mosquitoes and 
other insects. This pesticide ended up 
in the fatty tissues and milk of animals 
and humans. When the host’s body 
processed the fatty tissue, the toxins 
entered the host’s systems, causing 
toxic poisoning.

Carson’s book created a great  
deal of controversy. The chemi-
cal industry fought back by writing 
attacks on Carson’s scientific meth-
ods and integrity. But the public was 
not swayed by these attacks, and 
her book sold out quickly. President 
Kennedy ordered the establishment 
of a committee to study the issues 
that she raised. Senator Abraham 
Ribicoff, serving as Kennedy’s 
Secretary of Health, Education, and 
Welfare, announced hearings for the 
federal programs that oversaw the 
production, distribution, and use 

| Learning Objective

Provide examples of how, as a 
result of environmental problems 
in these regions, the assessment 
of social, economic, political, 
and environmental factors has 
changed over time and influenced 
decisions about processes used 
to extract, harvest, transport, and manufacture products and 
consume ecosystem goods and ecosystem services.

of the pesticide. 
States began 
banning the use 
of DDT until, 
in 1972, the entire country banned 
it. Silent Spring, and the debate that 
followed, spurred on the modern 
environmental movement.

Carson’s book focused on DDT, but 
after the publication of the book, the 
concern broadened to all pesticides. 
Politicians, farmers, and environ-
mentalists took a closer look at how 
pesticides influenced the environ-
ment as well as public health. César 
Chávez was a proponent of the rights 
of farm workers. He worked hard to 
raise awareness of pesticide use and 
the effects on the consumer as well as 
the farm worker. The support from 
Chávez and the United Farm Workers 
emerged in large part from self-
interest regarding the chemicals that 
thousands of farm workers were being 
exposed to on a daily basis.

Carson’s book prompted people 
to reevaluate how they assess the 
political, social, environmental, and 
economic factors associated with the 
agricultural industry.

| Key Vocabulary

Environmental assessment: 
Determining the scale, size, and 
scope of the effects—positive 
and negative—that a proposed 
action may have on the natural 
environment.

Environmental Impact Report 
(EIR): A report, required by 
the California Environmental 
Quality Act (CEQA) of 1970, 
that requires “major” actions 
or projects to be assessed as to 
their potential effects on the 
environment prior to being 
implemented.

Rachel Carson, 1940

Use this correlation in conjunction with the Procedures located on pages 102–103 of the Teacher’s Edition. Only procedure steps 
with a Common Core correlation are included in the table below.

Student Tasks Common Core Standards Applications

Vocabulary Development: For depth of understanding, vocabulary may be 
featured within the context of the unit instead of or in addition to the beginning of 
the lesson.

RH.11–12.4: Determine the meaning of 
words and phrases as they are used in a 
text, including analyzing how an author 
uses and refines the meaning of a key 
term over the course of the text…

Step 1: Project DDT Talking Points 1 and DDT Talking Points 2 (Visual Aids #5–6) 
and read aloud the information about DDT. Ask the class what DDT has in common 
with some of the technological advancements they have been studying recently.

SL.11–12.1: Initiate and participate 
effectively in a range of collaborative 
discussions…, building on others’ ideas 
and expressing their own clearly and 
persuasively.

Step 2: After reading Chapter 1 of Silent Spring, ask students to analyze the author’s 
intent.

Suggestion: This selection can be used for a ‘close reading’ exercise. In the first reading, 
have students read independently and silently. In the second reading, have students read 
to identify Rachel Carson’s intent and the tone she sets with the description of the town. 
In the third read through, have students read together, pausing after each section to 
discuss potential cause and effects.

RH.11–12.2: Determine the central ideas 
or information of a primary…source; 
provide an accurate summary that 
makes clear the relationships among the 
key details and ideas.

RH.11–12.8: Evaluate an author’s 
premises, claims, and evidence by 
corroborating or challenging them with 
other information.

Steps 3–5: Instruct students to turn to In Their Own Words (Student Workbook, 
pages 14–16). Have them work with a partner for 15 minutes to complete the 
questions under each quotation in Part 1. Have volunteers share their answers with 
the class. 

Discuss the debate that arose due to the publication of Silent Spring and the 
resulting changes in governmental policies related to “human imprints” on the 
environment.

RH.11–12.8: Evaluate an author’s 
premises, claims, and evidence by 
corroborating or challenging them  
with other information.

RH.11–12.9: Integrate information 
from diverse sources, both primary 
and secondary, into a coherent 
understanding of an idea or event, 
noting discrepancies among sources.



12  COMMON CORE CORRELATION GUIDE FOR UNIT 11.8.6.

Student Tasks Common Core Standards Applications

Steps 3–5 (Continued): WHST.11–12.2: Write informative/
explanatory texts…

a)	 Introduce a topic and organize 
complex ideas, concepts, and 
information…

b)	Develop the topic thoroughly…

c)	 Use varied transitions and sentence 
structures…

d)	Use precise language, domain-specific 
vocabulary, and techniques such as 
metaphor…

e)	 Provide a concluding statement…

WHST.11–12.4: Produce clear and 
coherent writing in which the 
development, organization, and style 
are appropriate to task, purpose, and 
audience.

WHST.11–12.9: Draw evidence from 
informational texts to support analysis, 
reflection, and research.

Unit Assessment

Refer to the introduction pages at the front of this document for information regarding the Traditional and Alternative 
Assessments for this unit and their Common Core correlations.
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California Connections and Common Core

Reading California Connections using a Common Core Reading and Writing Focus

Reading
History teachers can further enhance the teaching of Common Core Reading Literacy Standards by noting the suggestions below 
and in the following pages while reading the California Connections selection for content. Explicitly teach students to pay 
attention to the structure of the text by noting the following:

■  ■ Note how the author cites evidence to support main points and analysis; note any gaps or inconsistencies; note the date and 
origin of the source and whether it is primary or secondary. (RH.11–12.1)

■  ■ Note how the author sets up the central ideas or information; trace the relationship among key details and ideas; summarize 
how key events or ideas develop over the course of the text. (RH.11–12.2)

■  ■ Analyze a series of events described in the text; evaluate various explanations for actions or events; determine which 
explanation best accords with textual evidence; determine whether earlier events caused later ones or simply preceded 
them; acknowledge where matters are left uncertain. (RH.11–12.3)

■  ■ Note how the author explains and refines the meaning of key terms, symbols, domain-specific words, and phrases. (RH.11–12.4)

■  ■ Analyze how the structure is used to emphasize key points or advance an explanation or analysis and how key sentences, 
paragraphs, and larger portions of the text contribute to the whole. (RH.11–12.5)

■  ■ Compare and evaluate the point of view of the author(s); note which details are included and emphasized; assess the author’s 
claims, reasoning, and evidence; compare the text with other authors on the same topic. (RH.11–12.6)

■  ■ Note how the information in the California Connections text integrates with information provided throughout the unit  
in diverse visual, quantitative, and qualitative formats, including tables, charts, research data, and maps, in print or digital 
texts. (RH.11–12.7)

■  ■ Assess whether the author’s extent of reasoning and evidence in a text support the author’s claim; evaluate the author’s 
premises, claims, and evidence. (RH.11–12.8)

■  ■ When other documents are included, compare and contrast findings presented in this text to those in other sources, noting 
when the findings support or contradict previous explanations, and identify any discrepancies. (RH.11–12.9)

■  ■ Note comprehension strategies for understanding text. (RH.11–12.10)

Note: Standard descriptions from the Reading Standards for Literacy in History/Social Studies are paraphrased and combined, using 
terminology that applies to reading a California Connections selection.

Writing
Many California Connections selections can be used as a model for future student writing tasks applying the Writing Literacy 
Standards by noting how the author structures the text, organizes the ideas, and provides well-chosen relevant and sufficient 
facts, extended definitions, concrete details, quotations, or other information and examples. 

Using the California Connections Selection
The following pages note specific places where the California Connections selection provides examples for specific Writing 
Literacy Standards, using this selection as a writing model. They also provide suggestions for teaching students to analyze text 
structure using the Reading Literacy Standards. Teachers can incorporate more suggestions from the list above. 
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Lesson 1  |  page 1 of 4

A Postwar Boom  
in the Central Valley

Poor air quality in the Central Valley

Dairy farms and feedlots spike 
the air with penetrating smells. 
The surrounding land is dotted 
with oil fields where derricks 
continuously move like giant, 
prehistoric creatures nodding 
their heads at Earth. Among the 
evidence of the agriculture and 
oil industries are a variety of strip 
malls and gas stations; parts 
of the once small towns that 
have now been turned into cities 
strung along the interstate.

Few people realize that this 
southern portion of the Great 
Central Valley was formerly an 
enormous wetland (pre-1900). 
Before water was sucked out 
of the Tulare Basin and used 
for agriculture, several large 
lakes covered this region. 
One of them, Tulare Lake, 
was the largest freshwater 
body west of the Mississippi. 
During flood years, it could 
span 486,400 acres and reach 
depths of 50 feet. Streams that 

Driving north on Interstate 5 from Los Angeles, you drop down from the 

Tehachapi Mountains into the Tulare Basin. Here, Earth has been carved into 

geometric patterns of straight lines and sharp angles. Wide, rectangular areas 

are filled with row after row of verdant crops that spring from the arid land as 

if by magic.

WHST.11–12.2a: Introduce a topic…

Suggestion: Have students notice how Imagery 
and use of second person is an effective attention 
grabber.

RH.11–12.10: …read and comprehend history/social 
studies texts…independently and proficiently. 

Suggestion: While reading the text, have students apply 
reading strategies to aid comprehension of the social 
studies content. 

WHST.11–12.2d: Use precise language, domain-
specific vocabulary, and techniques such as metaphor, 
simile, and analogy to manage the complexity of the 
topic; convey a knowledgeable stance in a style that 
responds to the discipline and context as well as to the 
expertise of likely readers.
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RH.11–12.7: Integrate and 
evaluate multiple sources 
of information presented 
in diverse formats…(e.g., 
visually, quantitatively, as 
well as in words) in order 
to address a question or 
solve a problem.

Suggestion: Discuss with 
students the reason this 
picture is identifed as “land 
damaged…” Questions to 
pose include:

■  ■ Which features 
indicate this is 
damaged land?

■  ■ How does irrigation 
at this level alter the 
landscape?

■  ■ What may be done to 
reverse the damage?

California Connections and Common Core
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flowed from the Sierra Nevada 
fed these lakes. Wetlands, 
oak woodlands, and vast 
grasslands surrounded them. 
This unique environmental 
region supported a wealth 
of wildlife, including herds of 
antelope and elk. Fish, otters, 
and waterfowl filled the lakes. 
Pelicans nested on an island in 
the middle of Tulare Lake, and 
the sky flickered with millions of 
birds that stopped here during 
their annual migration along the 
Pacific Flyway. Today, the sky 
is relatively devoid of birds. The 
great lakes are gone. In their 
place lies a stretch of terrain 
that hails as one of the driest  
in the state.

Resources and Growth
California Indians and 

European settlers knew of the 
resources of the basin and 
used them creatively. Intensive 
human use of the Tulare Basin 
began in the 1800s, when 
farmers began cultivating the 
rich valley soils in earnest. 
After World War II, this region 
became the agricultural center 
of North America, and sections 
of the region transformed 
from rural to urban almost 
overnight. Over a decade, New 
Deal projects and then the war 
effort caused unprecedented 
population growth in California. 
Urban areas like Los Angeles 

expanded, pushing farmland 
into the open space of the 
Central Valley. More people 
required more food resources. 
In order to increase the yield to 
feed the high demand, farmers 
applied chemicals developed 
during the war on their crops. 
These petroleum-based 
pesticides and fertilizers proved 
very effective, but the long-term 
cost of their application had 
yet to be revealed. By 1948, 
California was the largest 
agricultural state in the nation.

The growth of agriculture, 
the aerospace industry, and 
population led to an increase 

in oil exploration in the state. 
California’s Black-Gold Rush 
started in 1921, with the 
discovery of oil, just south of 
Los Angeles in Signal Hills. 
Demand for energy and 
petroleum-based products was 
so high that all the oil derricks 
in the basin could not pump 
enough oil to serve California’s 
needs. During this time, 
California became one of the 
world’s top oil exporters. One of 
the nation’s largest oil reserves, 
the Kern River Oil Field, sat 
under the southern end of the 
Great Central Valley. The oil 
industry had tapped this reserve 
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Land damaged by excess irrigation

WHST.11–12.2d: Use 
precise language, 
domain-specific 
vocabulary…; convey a 
knowledgeable stance in 
a style that responds to 
the discipline and context 
as well as to the expertise 
of likely readers.

Example vocabulary 
includes: wetlands, oak 
woodlands, migration, 
black gold rush…

RH.11–12.7: Integrate and evaluate…information 
presented in diverse formats…

Suggestion: Discuss with students the following 
questions and observations:

■  ■ Why was this photo chosen?

■  ■ How does it enhance the understanding of the 
message in the text?

■  ■ Analyze the other photos in the same way. 
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Large-scale tomato packing facility

during World War II, but as the 
oil became harder to extract, 
the industry looked elsewhere. 
When the Korean War began in 
1950, drilling in the Kern River 
Oil Fields resumed, and remains 
productive today.

In the 1950s and 60s, 
technology caused another 
boom for the oil and agriculture 
industries in the Great Central 
Valley. Steam injection 
techniques allowed for easier 
extraction of crude oil from under 
the ground while equipment 
and workers remained on the 
surface. The valley’s rich topsoil 

came under the control of a 
new form of agriculture known 
as agribusiness. Agribusiness 
is characterized by enormous 
fields of the same crop that are 
owned by corporations, irrigated 
by imported water, boosted by 
petrochemicals, and worked by 
a combination of oil-powered 
machinery and migrant labor. 
As agribusiness and the oil 
industries began to grow, towns 
in the Tulare Basin grew as 
well. The rate of habitat loss 
increased as more natural area 
gave way to new communities, 
highways, railways, and roads.

Feeling the Effects
But, it was not until the 1980s 

that state and federal agencies 
began to take note of the 
environmental changes taking 
place in the Central Valley. Toxic 
emissions from motor vehicles, 
industrial sources, and the 
agricultural industry filled the 
air, and an activity that people 
took for granted—breathing—
became compromised. The 
Tulare Basin’s air quality is 
affected by sources not only in 
the Basin but from outside areas 
as well. The Central Valley acts 
as an “air magnet,” pulling in 
currents from the coastal and 
mountain areas across the state. 
Once in the valley, the mountains 
trap pollutants. From there they 
descend upon valley residents. 
Over the years since World War 
II, levels of carbon monoxide, 
ozone, and particulate matter 
in the air over the Tulare Basin 
have risen. In the 1980s, the 
air was recognized as a public 
health threat. The California 
Air Resources Board currently 
monitors sites throughout the 
Tulare Basin to assess air 
quality. They warn the public to 
limit outdoor activity when air 
pollution reaches dangerous 
levels. In recent years, stricter 
state regulations on emissions 
have improved air quality. Still, 
the air over the Tulare Basin 
and most of the San Joaquin 
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WHST.11–12.2: Write informative/explanatory texts, including the narration of 
historical events…

a)	 …organize complex ideas, concepts, and information so that each new element 
builds on that which precedes it to create a unified whole; include formatting 
(e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to 
aiding comprehension.

Suggestion: Have students analyze how the writer organizes the ideas and information 
in this piece to explain complex concepts. Discuss how the author uses text structures and 
features to enhance reader comprehension.

RH.11–12.4: Determine 
the meaning of words 
and phrases as they are 
used in a text, including 
analyzing how an author 
uses and refines the 
meaning of a key term 
over the course of the 
text…

Example vocabulary 
includes: steam 
injection, agribusiness, 
petrochemicals…
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Oil pumps

Valley does not meet state or 
federal health standards for 
ozone or fine particulate matter. 
Because of this, the San Joaquin 
Air Pollution Control District 
regulates industries, such as 
agriculture and construction.

Another public health threat in 
the Tulare Basin, also recognized 
in the 1980s, is the degradation 
of groundwater and other fresh 
water sources. Industry runoff 
bearing pesticides and nitrates 
from fertilizers, as well as crude 
oil and other contaminants from 
the oil extraction process, entered 
the valley’s water supplies over 
the postwar decades. Many 
of these chemicals are toxic 
to humans, as well as wildlife, 
and cause illness, birth defects, 
and cancer. In 1990, a Tulare 
County assessment showed 
that one-third of aquifers tested 
had high levels of nitrates, with 
20% above maximum levels. 
Once contaminated, groundwater 
supplies are extremely difficult 
to decontaminate. Government 
agencies in the Great Central 
Valley monitor the byproducts of 
the agricultural and oil industries 
to prevent increased degradation.

Seeing the Connections
Over the past 20 years, 

urbanization has increased 
31% in the Tulare Basin. Only 
7% of the San Joaquin Valley 
remains undeveloped land—the 

lowest percentage of anywhere 
in California. This is the only 
land left to support all of the 
populations of the basin’s native 
species, most of which are listed 
as threatened or endangered. 
The California Department 
of Fish and Game monitors 
populations of these animals and 
develops conservation plans for 
their habitats. State and county 
agencies are working with 
landowners and conservation 
groups to protect the few 
remaining natural areas in the 
Great Central Valley.

A look at the history of 
development in the Tulare Basin 
reminds us how interconnected 
human communities are with 
natural systems. An environment 
with clean air, clean water, 
and areas of preserved open 
space sustains natural systems, 
and the health and well-being 
of the people who live there. 
Our experience in the Great 
Central Valley has taught us an 
important lesson—if we take 
steps to protect the health of our 
natural regions, we take steps to 
secure our future.

California Connections: A Postwar Boom in the Central Valley 
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RH.11–12.5: Analyze in 
detail how a [text] is 
structured, including 
how key sentences, 
paragraphs, and larger 
portions of the text 
contribute to the whole.

Suggestion: At the end 
of the unit, have students 
reread the selection 
and explain how the 
information from the 
maps, the diagrams in 
the visual aids, and the 
text from the reader work 
together to help readers 
understand the main ideas 
and details.

WHST.11–12.2e: Provide a concluding statement or 
section that follows from and supports the information 
or explanation provided…

RH.11–12.7: Integrate and 
evaluate multiple sources 
of information presented 
in diverse formats…(e.g., 
visually, quantitatively, as 
well as in words) in order 
to address a question or 
solve a problem.

Suggestion: Ask students 
how does this photo 
contributes to the impact 
of the message in the 
article.
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California Common Core State Standards Descriptions

Reading Standards for Literacy in History/Social Studies
■  ■ RH.11–12.1: Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained 

from specific details to an understanding of the text as a whole.

■  ■ RH.11–12.2: Determine the central ideas or information of a primary or secondary source; provide an accurate summary that 
makes clear the relationships among the key details and ideas.

■  ■ RH.11–12.3: Evaluate various explanations for actions or events and determine which explanation best accords with textual 
evidence, acknowledging where the text leaves matters uncertain.

■  ■ RH.11–12.4: Determine the meaning of words and phrases as they are used in a text, including analyzing how an author uses 
and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in Federalist No. 10).

■  ■ RH.11–12.5: Analyze in detail how a complex primary source is structured, including how key sentences, paragraphs, and 
larger portions of the text contribute to the whole.

■  ■ RH.11–12.7: Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, 
quantitatively, as well as in words) in order to address a question or solve a problem.

■  ■ RH.11–12.8: Evaluate an author’s premises, claims, and evidence by corroborating or challenging them with other information.

■  ■ RH.11–12.9: Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an 
idea or event, noting discrepancies among sources.

■  ■ RH.11–12.10: By the end of grade 12, read and comprehend history/social studies texts in the grades 11–12 text complexity 
band independently and proficiently.

Speaking and Listening Standards
■  ■ SL.11–12.1: Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher- 

led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own clearly 
and persuasively.

a)	 Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation 
by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned 
exchange of ideas.

■  ■ SL.11–12.2: Integrate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, 
orally) in order to make informed decisions and solve problems, evaluating the credibility and accuracy of each source and 
noting any discrepancies among the data.

Writing Standards for Literacy in History/Social Studies, Science, and Technical Subjects
■  ■ WHST.11–12.1: Write arguments focused on discipline-specific content.

a)	 Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), distinguish the claim(s) from alternate or 
opposing claims, and create an organization that logically sequences the claim(s), counterclaims, reasons, and evidence.

b)	 Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant data and evidence for each 
while pointing out the strengths and limitations of both claim(s) and counterclaims in a discipline-appropriate form that 
anticipates the audience’s knowledge level, concerns, values, and possible biases.

c)	 Use words, phrases, and clauses as well as varied syntax to link the major sections of the text, create cohesion, and clarify 
the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.

d)	 Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline 
in which they are writing.

e)	 Provide a concluding statement or section that follows from or supports the argument presented.

Common Core Reference Pages
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■  ■ WHST.11–12.2: Write informative/explanatory texts, including the narration of historical events, scientific procedures/ 
experiments, or technical processes.

a)	 Introduce a topic and organize complex ideas, concepts, and information so that each new element builds on that which 
precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia 
when useful to aiding comprehension.

b)	 Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, 
quotations, or other information and examples appropriate to the audience’s knowledge of the topic.

c)	 Use varied transitions and sentence structures to link the major sections of the text, create cohesion, and clarify the 
relationships among complex ideas and concepts.

d)	 Use precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the 
complexity of the topic; convey a knowledgeable stance in a style that responds to the discipline and context as well as 
to the expertise of likely readers.

e)	 Provide a concluding statement or section that follows from and supports the information or explanation provided (e.g., 
articulating implications or the significance of the topic).

■  ■ WHST.11–12.4: Produce clear and coherent writing in which the development, organization, and style are appropriate to 
task, purpose, and audience.

■  ■ WHST.11–12.5: Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, 
focusing on addressing what is most significant for a specific purpose and audience.

■  ■ WHST.11–12.9: Draw evidence from informational texts to support analysis, reflection, and research.

■  ■ WHST.11–12.10: Write routinely over extended time frames (time for reflection and revision) and shorter time frames (a single 
sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.
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